
 
 

Dyslexia in Ireland 2021 – Members’ Survey 
 

The Dyslexia Association of Ireland (DAI) carries out a major survey everyone two years to 

capture the lived experience of dyslexia in Ireland. This report provides an overview of the 

data from our 2021 survey which was completed in September 2021. In total we had 761 

participants who were parents of children or young people with dyslexia, and/or had 

dyslexia themselves. Given the high participation rate, this report presents strong data on 

the reality of dyslexia in Ireland today.  

 

RESULTS 
 

Identification of Dyslexia 

Access to dyslexia assessment/identification remains a real challenge. 79% had to wait more 

than two years to get dyslexia formally identified. 39% reported a 4+ year gap between 

when difficulties were first noted and when a formal assessment was done.  Only 23% had 

dyslexia identified via the public system (NEPS, HSE); the majority had to seek private 

assessment. One parent noted, “We could afford the assessment. I’m appalled on behalf of 

families who can’t at the cost barrier”.  

 

Unsurprisingly 89% agree that earlier dyslexia identification would have helped. 91% feel 

that having dyslexia identified has helped to better understand learning needs. Positive 

impact on wellbeing was also reported; 69% felt that identification helped with self-esteem 

and 62% felt that dyslexia identification led to improved mental health.  

 

However, even after dyslexia identification, 66% still find it difficult to access appropriate 

supports. 

 

Teacher Training 

60% of parents are concerned about teachers’ lack of knowledge about dyslexia, with only 

23% confident that their child’s teachers have a good understanding of what dyslexia is and 

the learning and support needs of their child. Many noted that teachers were supportive 

and had good intentions, however their lack of understanding (due to lack of training) 

combined with the limited resources available to the school negatively impacted on the 

dyslexic students. One parent noted, “Teachers should be required to have dyslexia 

awareness training. They are understanding but I’m not confident they know how to change 

their way of teaching for children with dyslexia”. Another noted, “We’ve been very lucky. All 

but one of my daughter’s teachers so far have been fantastic”.  

 



Where our children’s education is concerned, we should not have to reply on being lucky 

and the lottery of whether each teacher has had any training or understanding of dyslexia. 

This reinforces DAI’s call for mandatory training for teachers, both during initial teacher 

education, and in-service/CPD. 

 

As the knowledge of teachers is so varied this can also create a ‘rollercoaster effect’ for 

students as it “varies greatly from one year to the next” with a “new year and new teacher 

causing stress again and again”.  

 

Others noted that teachers, even those working in a Special Education Teaching (SET) 

capacity, only have a limited understanding, thinking that dyslexia is only a reading issue.  

One respondent commented, “Her class teachers have shown a lack of insight into how 

dyslexia affects her beyond her reading issues – not understanding issues with transcribing, 

memory and auditory processing”. Another noted the poor feedback her child receives, 

“Sometimes he will write a great story only to have all his spelling mistakes highlighted, 

rather than ‘Great job’ and only a small comment about spelling”. Another parent noted 

that, “teachers have a good understanding but they do not have the time to give the 

required supports”.  

 

There is a “glaring lack of specialist training (such as the Wilson approach used in reading 

schools) for SEN teachers in the mainstream setting”.  A learning forum, utilising the 

expertise of teachers in reading schools and classes to help upskill SET teachers in 

mainstream schools could be a creative solution.  

 

Resources/Supports in School 

When asked if they were satisfied with the level of support their child received from the 

school over the past year, 40% of parents were satisfied, 37% were dissatisfied and 23% 

were neither satisfied nor dissatisfied. Individual responses from parents outline huge 

variation in the support received, from excellent support including one-to-one online SET 

provision during lockdown, to no additional support and very limited engagement during 

lockdown. One parent noted, “I think more support should have been given, however under 

the restrictions the pandemic brought about her teacher and support teacher did help as 

best they could”.  

 

Our survey found that 38% of dyslexic students are getting support from the class teacher, 

65% were getting support from the SET teacher in a small group and 24% were getting 

support from the SET teacher in a one-to-one setting.  

 

Huge variation in experiences was noted, with some very positive about the support from 

school and some hugely frustrated as they received little or no support and poor 

communication with school. Some parents also noted the inconsistency of provision, e.g. 

“He might have one-on-one help once a week for three weeks, then it stops for six weeks, 

then back again for one etc.”. Other parents with multiple children noted huge 



inconsistency within schools, with some teachers very supportive and communicative, and 

others not.  

 

While some parents were delighted that their children were finally able to access support 

under the supplemental and Summer (July) Provision schemes, other parents noted huge 

challenge in getting access to these schemes. One parent noted, “We just got in this year 

owing to a very severe case but many others didn’t and falling behind over the summer 

months is a real issue for kids. My own daughter would suffer terrible anxiety in the last few 

weeks of summer dreading returning to school. This year she felt ready and able and the 

summer tutoring made a huge difference!”. 

 

When asked about the current level of support provided by the government to assist 

families dealing with dyslexia, only 2% of respondents were satisfied.  61% were dissatisfied, 

12% were neither satisfied nor dissatisfied and 25% were unsure of what the government 

provides. One parent noted, “Everything is a battle, and if you cannot afford to get your own 

help, your children will be left behind”. Many parents commented on their exhaustion at 

having to continually advocate for their child. 

 

 

Financial Stress 

The average annual financial cost of dyslexia was €1,426 (including costs for assessment, 

tuition, computers/assistive technology). This is an increase of 9% from our last survey in 

2019 (€1,334), and a 16% increase based from the costs identified in our 2017 survey 

(€1,232).  

 

66% reported that the costs associated with addressing dyslexia have placed financial stress 

on the family. One parent noted, “I had to buy a laptop which put me under financial strain. 

I am a single parent and it is costly, but I will do anything to make her life better”.  

 

64% reported that they were unable to obtain some resources or supports due to lack of 

funds.  One parent noted, “Everyone should have access to assessments and supports 

regardless of finances”.  

 

Assistive Technology 

Only 29% of respondents stated that their child was given assistive technology supports. 

Many noted challenges accessing assistive technology grants, “It took six months despite 

having all paperwork ready immediately and the need for same being disputed by the 

SENO”.  Many also noted that even when technology was provided they were “not guided 

on what to do with it, or how to make use of it”.  It was also reported that only 10% of pupils 

were being supported with access to alternative formats (audio books and ebooks).   

 

DAI has been advocating for a review of the circular on the Assistive Technology Grant for 

many years, and calls on the Department of Education to expedite this process. 

 



Languages 

Our members’ survey found that just over 60% of respondents either had an exemption of 

were not taking any additional languages.   

 

Some parents noted that no supports were provided to their children who had to drop a 

language, “[My daughter] has to sit in the language class and work through her own work”.  

 

Others noted that as their child was not exempt from Irish, they were not given any support, 

as the learning support was only provided during Irish class time to those students with an 

exemption.   

 

Others reported a huge mental health toll associated with learning additional languages.  

One parent noted, “My daughter was very close to having significant mental health issues 

due to anxiety and stress trying to learn Irish” and called for a more holistic assessment to 

be adopted in the criteria for language exemptions.  

 

One parent felt that language exemptions are not helpful, and instead specialist supports 

should be provided for Irish and additional languages at second level to give learners with 

dyslexia and other learning difficulties the best opportunity to learn these languages.  

 

Reading Schools and Classes 

70% of respondents in our survey reported that their child’s lowest literacy percentiles were 

at the 5th percentile or lower, indicative of significant dyslexia. Only 29% of respondents 

received a recommendation from the psychologist that their child should attend a reading 

school or class. Many did not receive a recommendation as there was no reading school or 

class in their area so it was simply not an option even if their child met the criteria.  

 

Several parents noted the quality of support received in reading schools or classes, both in 

relation to teacher knowledge, the support provided and the holistic understanding of 

dyslexia including supporting self-esteem. “He is in a reading school and is getting excellent 

help and support.” Another noted that, “Prior to the reading school we had a terrible time”. 

Another noted that her son’s “reading age came up 5 years in his first year in the reading 

school”.  

 

Many commented on the inequity of access to reading schools and classes, e.g. “We live in 

Dublin 15 and have no reading unit/class or dyslexia supports”.  Another noted. “There 

needs to be lots more reading classes as so many children can’t get into them”.   

 

Another parent reported, “I was satisfied that my daughter was able to attend a special 

reading school to help her along. However, I do not feel that my child should have to attend 

a special school. All teachers and mainstream schools should be well trained on [dyslexia] so 

kids can stay in their school and not feel ostracised”.  

 



85% of parents feel that children with significant dyslexia should be able to access the 

support they need in their own school. 15% feel they should be able to access a specialist 

reading class or school in their wider area. 

 

Maths and Dyscalculia 

65% of members report that they or their child also experience difficulties with maths, 

though only 39% have received learning support for maths from the school. 

 

78% of respondents stated that the most challenging aspect of maths was the language of 

maths and difficulty reading maths questions.  49% reported difficulty understanding maths 

concepts, 46% reported difficulty remembering maths fact or theories, and 34% reported 

confusion with mathematical symbols, e.g. + and x.  

 

Maths difficulties in some cases are sometimes due to dyslexia-related difficulties, such as 

reading, memory and sequencing difficulties. In other cases, there are specific maths 

difficulties (dyscalculia) present due to underlying difficulties with numerosity and core 

maths concepts. 

 

Mental Health and Well-being 

98% of members agree that dyslexia assessment is very important to aid understanding and 

support positive mental health. 96% feel that having dyslexia can have a negative effect on a 

person’s mental health, especially if undiagnosed and unsupported. 

   

Concern about self-esteem, anxiety and mental health was the highest rated challenge 

noted by our members (69%). With 60% reporting difficulty accessing resources/supports 

and 49% reporting a lack of support from school or college, it is unsurprising that 68% of 

parents are anxious about their child’s future study and work prospects.  

 

26% of our members reported feeling stigmatised and, shockingly, 23% have encountered 

people who deny that dyslexia even exists.  

 

Many parents also noted the limited recognition of the emotional aspect of dyslexia in 

schools. One parent noted that her son has multiple disabilities including being a wheelchair 

user and yet it is his dyslexia which most significantly impacts his mental health. Being asked 

to read out loud in class, demoralising feedback on submitted work, and the huge anxiety 

caused by exams were noted by many.  “The absolute fear of substitute teachers calling you 

to read aloud in class” was a common theme. 

 

Consideration is needed of the emotional impact of how dyslexia is managed in school. One 

parent noted that while the school have put her daughter into a smaller class for additional 

support, her daughter is “Devastated about it. She feels everyone will know she’s different”. 

The quality of communication with individuals and across the whole school is critical to 

acknowledge difference and celebrate it as part of the full spectrum of diversity, including 

neurodiversity.   



 

64% of respondents stated that they would prefer not to have dyslexia, if they had the 

choice. This is a symptom of the lack of understanding and support provided to enable 

people with dyslexia to achieve their potential.  

 

While 98% of respondents feel that people with dyslexia often have hidden potential, 60% 

feel that having dyslexia has helped their child, or themselves, to develop skills in other 

areas.  

 

Covid-19 and Remote Learning  

Significant variation was reported in the support received from schools during lockdown.  

 57% had activities assigned via an app, e.g. SeeSaw. 

 42% were given handouts and online activities to complete at home. 

 41% had access to whole-class online learning. 

 38% reported regular check-ins with a teacher. 

 23% had access to pre-recorded video lessons. 

 18% had access to online small group classes. 

 14% had access to assistive technology. 

 10% had access to online one-to-one support. 

 

58% of parents felt that their children are further behind in literacy due to remote learning 

during lockdown. 30% were unsure or felt the impact was not significant, and 12% felt that 

their children’s literacy skills improved during the period.  

 

The majority found remote learning very challenging, especially where parents were also 

working from home. “Motivating my child to engage with literacy tasks was extremely 

challenging. High frustration levels. Home environment was very distracting with younger 

siblings”.  

 

One child dropped from seven months to over two years behind her expected reading age, 

and dropped a STen score in English. Another child’s STen scores dropped from 5 to 3 in 

numeracy and from 3 to 1 in literacy (STen scores range from 1 to 10).  

 

Many noted that online learning was a real challenge with children missing face-to-face, in-

person learning. Dyslexic parents also found this extremely challenging. One noted “I’m a 

dyslexia dad trying to teach a dyslexic sone in 2nd class and another one in senior infants. It 

did not work”. 

 

However, the period of remote learning did enable some parents to get a closer insight into 

their child’s learning needs. “It was during the first lockdown that I spotted the signs of 

dyslexia when I was home-schooling my child”.  Another noted, “It was an eye opener to see 

where our child was struggling”.  

 



For some respondents the one-to-one support at home really helped, and combined with 

the lack of anxiety about literacy in class (due to no school) had a positive impact on self-

esteem. One respondent noted that, “Literacy improved because of one-to-one support by 

parents and less pressure from homework load, so my son started reading for pleasure for 

the first time in his life”. 

 

The impact on confidence and well-being was very mixed. 42% of parents felt that remote 

learning had a negative impact on their child’s confidence and wellbeing.  32% of parents 

felt it had a positive impact and 26% were unsure or there was no significant impact.  

 

One parent noted, “Sometimes because they could take work at their own pace they felt 

confident. Other times they were completely overwhelmed and upset.”  

 

For many the negative impact on wellbeing was significant: 

 “He felt stupid, frustrated and started feeling very low in confidence. He proactively 

asked for help from a counsellor as he was worried he was depressed.” 

 “Socially confidence plummeted during lockdown, and [he] felt everyone else had it 

easier re school.” 

 “Socially my child suffered. We live in a rural area without adequate internet. I have 

three children who attended the same school yet provision was vastly different, 

depending on the teacher.”  

 “Zoom was too difficult for my son, caused him huge anxiety and panic attacks like 

we have never seen before. Managing and self-organising were particularly difficult 

for him.” 

 

For others being out of the school environment was a positive:  

 “Stress and anxiety levels were dramatically improved as a result of not being in the 

school environment.” 

 “Happy to be at home. Finds sitting in school very stressful some days.” 

 “Child much happier as not in school and so we had no school-based anxieties to deal 

with.” 

 

Remote learning also posed real challenges for parents. 55% found it very challenging and 

30% found it somewhat challenging but they managed. 5% felt it helped them to develop a 

better understanding of their child’s learning needs and 6% found it positive as their child 

was much happier as not in school.  

 

Parents reported being under huge pressure, afraid their children would fall further behind 

while trying to keep their lives as normal and anxiety-free as possible. The juggle of remote 

learning, childcare, working from home or being frontline working was exceptionally 

challenging for many. One member reported, “Both frontline workers, had to hire someone 

to come into the house and try to school three children, one with dyslexia, one with speech 

and language problem, and extremely difficult with zero help”.  



 

What do our members want to see? 

We also asked our members to prioritise the changes they would like to see so that dyslexia 

is better understood and supported.  

 

 91% want mandatory training on dyslexia for all teachers. 

 84% want extra time to be available for students with dyslexia in exams.  

 84% want free access to assessment for anyone, of any age, with queried dyslexia. 

 82% want funding for dyslexia specialist posts, within schools or shared between 

schools. 

 82% want increased funding for assistive technology for dyslexic students. 

 76% want funding for additional Special Education Teachers. 

 75% want schools to have a mandatory policy which outlines how they identify and 

supports students with dyslexia. 

 73% want more reading classes or schools for children with severe dyslexia. 

 72% want school inspections to include a review of the quality of supports provided 

to learners with dyslexia. 

 71% want funding for evidence-based self-esteem programmes. 

 64% want funding for a major national dyslexia awareness campaign. 

 62% want universal screening for dyslexia for all primary school students. 

 

 

 


