
 
 

Dyslexia in Ireland 2021 – Teachers’ Survey 
 

In tandem with a large survey of our members, the Dyslexia Association of Ireland (DAI) carried out a 

survey of teachers to capture the experience and perspectives on dyslexia in Ireland. This report 

provides an overview of the data from our teachers’ survey which was completed in September 2021. 

The survey was emailed to all primary and second level schools in Ireland and shared via DAI’s social 

media and membership.  
 

In total, there were 425 respondents, of whom 71% were primary level teachers, 27% were second 

level teachers and 2% were teachers in a special school or class. Respondents varied in age, from 

teachers who qualified in 1963 to newly qualified teachers recently graduated in 2021.  On average 

respondents had over 20 years post qualification experience. Given the high participation rate, this 

report presents strong data on teachers experience and perspectives on dyslexia in Ireland today.  
 

RESULTS 
 

Teacher Training: Initial Teacher Education 

During initial teacher education, only 18% of teachers had received specific training on identifying 

dyslexia, and only 19% had received training on how to support students with dyslexia. Unsurprisingly, 

only 3% of teachers felt that the level of pre-service training they received on dyslexia adequately 

prepared them for the classroom.  
 

When asked how much time on their initial teacher training was spent specifically on dyslexia, 54% said 

none, 25% said 1 hour, 16% said 2-3 hours and 5% said 4+ hours.  
 

Teacher Training: In-service Training 

58% of respondents had received some in-service training on dyslexia, however only 33% found that 

training was sufficient. 96% of teachers stated that they would benefit from further in-service training 

on dyslexia, and 88% of teachers stated that they need further training on dyslexia.  
 

92% are interested in accessing more training on school-based assessment/identification of dyslexia, 

and 96% are interested in training on interventions to support students with dyslexia. 96% of teachers 

are also interested in training on assistive technology related to dyslexia.    
 

64% of teachers are confident that they can teach a student with dyslexia, yet only 46% feel that they 

are currently providing adequate support for dyslexic students in their class.  



Identification and Assessment of Dyslexia 

Teachers were asked how many children in their classes were formally identified with dyslexia. 23% 

reported one student, 21% reported two students, 21% reported three students, 13% reported four 

students and 22% reported 5 or more students.  In summary, the majority of teachers (56%) have three 

or more students with identified dyslexia in their class.  

 

In addition, teachers were asked how many other students in their class may have undiagnosed 

dyslexia. 12% said one student, 23% said two students, 23% said three students, 8% said four students 

and 34% said five or more students – all of which indicates a high level of under-identification.  

 

46% of teachers stated that their school is well-informed about dyslexia. 57% of teachers reported that 

their school has a clear procedure if a child has suspected dyslexia. 27% said there was no procedure 

and 16% were unsure. However, only 15% said that their school has a formal strategy/policy on 

addressing and managing dyslexia.  

 

92% of teachers stated that all children with literacy difficulties should have access to dyslexia 

assessment without their parents having to pay for it. 

 

91% report that having a child’s dyslexia identified helped them to better support their learning needs.  

55% of teachers stated that their students’ performances have improved since their dyslexia was 

identified, and 61% of teachers stated that their students’ confidence has improved since their dyslexia 

was identified. 90% of teachers stated that unidentified dyslexia damages children’s self-esteem.   

 

Supports in Schools 

When asked about the range of supports provided in their school for dyslexia, teachers responded as 

follows: 

ANSWER CHOICES RESPONSES 

SET teaching provided by withdrawal 78% 

Class teacher provides extra support 65% 

Reasonable accommodations are made in relation to homework and exams 62% 

SET teaching provided in the classroom 58% 

Lessons are differentiated to suit all learners 55% 

Have put specific programmes in place, e.g., reading programmes 52% 

Use of outside agencies (for assessments, teacher support) 45% 

Alternative formats are widely used, e.g., eBooks, oral presentations 35% 

School has a formal strategy/policy on addressing and managing dyslexia 15% 

Recognises the learning difficulty but no specific action 15% 

 



85% of teachers report that they differentiate the curriculum on a daily basis to include all learners.  

93% of teacher recognise the children with dyslexia have hidden potential.  

Only 44% of teachers feel that their school has good resources for supporting students with dyslexia.  

 

When asked about the intervention approaches they would like to see introduced in schools, teachers 

responded as follows: 

ANSWER CHOICES RESPONSES 

Early screening for all students 78% 

Greater access to supports within the school, e.g., from NEPS, NCSE, SESS 76% 

School-based assessment of dyslexia which includes Response to Intervention 68% 

Computers and assistive technology 61% 

Training on the science of reading 57% 

Alternative and differentiated assessment of learning 52% 

Referrals to solution providers outside of the school 44% 

 

 

When asked if additional funding were provided by the Department of Education, where this would 

serve the most benefit, teachers responded as follows: 

ANSWER CHOICES RESPONSES 

Teacher upskilling on evidence-based interventions 72% 

Additional SET hours 62% 

Teacher upskilling on identification and assessment 60% 

Creating local dyslexia specialist teacher posts 58% 

Computers and assistive technology (including training) 53% 

Additional learning resources/materials 50% 

Creating more special reading schools or classes for children with significant 
dyslexia 

44% 

 

 

  



Covid-19 and Remote Learning 

When teachers were asked about the impact of remote learning during the pandemic on students with 

dyslexia, 44% felt it was negative to a greater degree than their non-dyslexic peers, 12% felt it was 

negative to the same degree as their non-dyslexic peers, 40% felt the impact was mixed, 1% felt it was 

positive and 3% were unsure.  

 “It was very challenging to guide children remotely. Teachers judgement is very much impaired 

by not being present with the child.” 

 “Some students like being online, others couldn’t cope without in person support and guidance 

of teachers”.  

 “STEN scores have decreased significantly, more so for children with dyslexia.” 

 “Completely depending on family situation. Some unable to access remote learning and some 

actually thrived with individual support of adults at home.” 

 “In the second lockdown we provided greater daily support to our children with dyslexia.” 

 “The move online has resulted in teachers putting notes on Classroom so students do not need 

to take down information from the board.” 

 

When asked about the types of support students with dyslexia received during remote learning, 

teachers responded as follows: 

ANSWER CHOICES RESPONSES 

Email or online advice 22% 

Email or online lessons/activities 48% 

Differentiated remote learning activities 51% 

Online SET classes (1-2-1) 43% 

Online SET classes (small groups) 35% 

None 5% 

Other 13% 

 

80% of teachers stated that they need further training on supporting students remotely in the event of 

future lockdowns. 

85% of teachers stated that the Department of Education needs to invest in technology and training to 

enable schools to better manage any future periods of remote learning.  


